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Preface

Bhutan: Ways of Learning & Teaching is an outcome of
academic collaboration between the University of the
Highlands & Islands (UHI) and the Royal University (RUB)
of Bhutan. The chapters of the books are written by
academics, from both the universities, involved in the
CHORTENS project, an ongoing collaboration on Creating
Helpful Open Research Tools for Engaging New Staff.

Not only was the creation of the RUB in 2003 inspired by
the distributed network of dispersed colleges/institutes of
UHI but also the Scottish university has been supporting in
t he devel opment of RUBOG s
scholarship through numerous collaborations. Such

e a

collaborations focused on developing RUB staff 6 s capac.i

in use of educational resources (especially electronic),
frameworks for continuing professional development,
quality assurance & enhancement of programmes,
technology enhanced learning, action research, mentoring
of staff for professional development, and learning and
teaching enhancement strategy to highlight a few thematic
areas. A good number of academic staff and academic
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leaders of RUB have enriched their professional practices
through workshops and training provided by staff from UHI.

The collaborations between the two universities were
initiated and successfully implemented due mainly to the
efforts of Professor Frank Rennie, Lews Castle College,
University of the Highlands and Islands

The bookds chapters are iomostly
research carried out by staff of RUB as part of their
workshop participation in the CHORTENS project with
reflections on their classroom practices. For most staff

these are their first attempts at action research and
publishing, and the topics are reflective of the challenges of

teaching and learning in Higher Education in Bhutan.

The book also has chapters written by staff from UHI who
facilitated the workshops in Bhutan and their perspectives
on Bhutanés tertiary educati on.

Generally, there is a dearth of writings on teaching, learning

and scholarship in Bhutands ter
provides some perspectives from classroom practices.

Yangka | Yangka.ovc@rub.edu.bt

Director (Academic Affairs)
Royal University of Bhutan
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Chapter 11 Perspectives on Higher
Education in Bhutan

Frank Rennie | frank.rennie@uhi.ac.uk

Head of Research and Postgraduate Development

Lews Castle College, University of the Highlands and Islands, (UHI)
Scotland

| first became involved with the Royal University of Bhutan
(RUB) soon after its formation in 2003. Beginning with an
initial trans-national project that was funded by the
European Union, we started exploring different approaches
to the design and delivery of Higher Education in Bhutan,
(Rennie and Mason, 2007) together with university
colleagues from several other Asian countries. Five other
projects and numerous joint meetings have taken place
over the intervening fifteen years, resulting in several
publications, including a photographic volume (Rennie,
2008) and an edited collection of Bhutanese writing on
academic practice (Rennie and Mason, 2008b).

The format of these workshops is usually similar; we bring
together the relevant university staff (from all levels of
seniority) to dissect and analyse a particular topic. We
begin by looking at what the aims of the topic are at the
RUB. Is the main intention to design better courses, or to

4
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improve some specific aspect of learning and teaching for
students or staff? Having identified the end-goal, we then
jointly explore a variety of different ways in which this goal
might be achieved. To do this, we often bring together
examples from other countries (looking at both good and
bad examples) and compare them with an in-depth
appraisal of the current situation in Bhutan. The next stage
is to consider what are the specific options for the
improvement of the topic area which might apply to the
Royal University of Bhutan. In this, we are very careful not
to become too prescriptive. The style of traditional learning
in Bhutan historically stems from monastic education, and
is heavily influenced by memorisation and learning by rote,
(Denman and Namgyel, 2008). The style of European and
similar universities in which critical analysis and the
exploration of juxtaposed, or even contrary, thinking, is
valued, is a relatively new concept in Bhutan, (Phuntsho,
2000). We are always careful, as a group, not to presume
t hat OWesternd solutions are t
appropriate in this context, art
tested against the cultural and societal norms of Bhutan.
This does not mean to say that the subsequent
recommendations are easy to live with, to apply in practice,
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or even to understand in a rapidly developing society, but
hopefully it ensures that they

The final stage is for the group to attempt to apply the
results of this research by developing and applying new
actions or policies that might achieve (or work towards) the
initial aims of the workshop. Each subsequent project, or
individual workshop within a project, is built upon this
framework to seek an incremental enhancement to the work
of the Royal University of Bhutan. Over the years, we have
addressed a wide variety of different aspects of Higher
Education, from the design and construction of courses and
resources, the evaluation of different pedagogical styles
and assessment types. We have explored the design,
implementation, testing, and revision of a more flexible and
distance-based educational offering, and addressed
mainstream issues such as quality assurance, staff
development, and latterly, research into personal academic
practices. This work has also spanned the complete range
of disciplines that are offered by the Royal University of
Bhutan, from generalist topics such as engineering or
business studies, to niche areas such as rural development,
forestry, or Himalayan cultures and languages.
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A good example of this process is the workshop that
enquired about how best to ensure a consistently high
quality, and globally recognised level, of university
education in Bhutan. The methods that might be generally
familiar to academics in many other countries are
sometimes problematic to apply to Bhutan, for two main
reasons. Firstly, the system of External Examiners from
another university scrutinising and commenting on
standards, assessments, and student experiences, is
difficult in Bhutan because, at that time, there was only one
university in the country. There is scant opportunity for any
in-country comparison, and sometimes quite contrasting
standards with neighbouring Asian counties (not always to
the disadvantage of Bhutan). Any comparators would need
to be drawn from universities in another country, such as
India, with the concomitant mismatch of attitudes,
educational cultures, and operational structures. Secondly,
in common with several other Asian cultures, the concept
of critical analysis is often seen to be synonymous with
criticism, and that is most frequently a taboo area when
dealing with more senior colleagues (both in terms of age
and social standing). This problem was collectively solved
by designing a workshop to develop a role-play exercise
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that simulated the internal validation processes for the
approval of a new degree programme at a UK university
such as the University of the Highlands and Islands (UHI).

Randomly allocating RUB staff

an Oappredvéal( apmadn s wa pcpursal)gthem ol e s

seeding the event with some key questions/responses and
cameo roles for the participants, this allowed people to go
0into characterd and some
This role-play activity demonstrated so successfully the
value of a robust challenge-and-defence interaction that is
needed to justify the entire structure of a new degree
proposal, that it has now been modified and adopted as a
standard RUB quality assurance requirement for ensuring
the quality of all RUB academic degrees over the past
decade.

Another good example (explained in more detail in a later
chapter) is the development of mentoring relationships
between staff. From the earliest days of the relationship
between the UHI and RUB, we have emphasised the
phil osophy of o6research by
from the RUB have been able to sit down with their

6opposite numberd in the UHI

University) to explore common issues. The differences

8
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between our universities (and the complete lack of business
competition) have meant that these interactions have
produced some unusually candid and fruitful mentoring
relationships. In our most recent collaboration, the
CHORTENS project, (Creating Helpful Open Research
Tools for Engaging New Staff) supported by the Global
Challenges Research Funding from the Scottish Funding
Council, one key strand of the work has been to explore
appropriate mechanisms to provide effective mentoring
support. The basic question is common throughout the
world. When you are developing a new university from
scratch, apart from poaching suitable staff from another
institution, how do your new staff learn what is appropriate
for their job role? As the first, and at that time the only,
university in Bhutan, this continues to be a complex issue
for the RUB. From an initial series of informal events, the
provision of mentoring assistance from the UHI to the RUB
has evolved through discussion and experiment to include
several different strands of engagement. There is now
some one-to-one mentoring of comparable job roles, as
well as mentoring in the conduct of educational action
research and academic writing (resulting in this book) and
a new initiative of mutually supportive mentoring circles,
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(conducted by video conferencing). In Bhutan, while
education is free and available to both genders, and while
females generally do well at high school, their engagement
frequently tails-off during Higher Education, and this
creates a particular set of challenges for women
academics, (Maxwell et al, 2015). An ongoing initiative
resulting from the CHORTENS work is the formation of a
mentoring group for UHI staff to support female engineering
lecturers at the RUB, and several other potential avenues
are being explored.

Of course, the work between the UHI and the RUB does not
exist in a vacuum, and there have been many other
collaborations and academic publications that either build
upon our work, or provide new opportunities for
investigation, (Gyamtso and Maxwell, 2012; 2013; 2016).
From the UHI perspective, as well as providing the chance
to engage with and experience other cultures and
educational approaches (and, in my view, the ethical
obligations to assist, if possible, communities in a least-
developed nation) there are solid research benefits. Being
able to understand more completely how to raise the quality
of public education in a setting very different from our own
- culturally, socially, economically, and environmentally 1

10
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gives us all new opportunities to improve education in both
countries, and also in new, third-party locations. In
particular, as a result of the COVID19 pandemic,
educational institutions across the world have been
required to make a rapid and massive move from purely
face-to-face student engagement, to implement various
versions of online education. Although not a mainstream
activity of the RUB, the university has dabbled for several
years with the concept of using distance education to link
its colleges, which are scattered across Bhutan, (Jamtsho
and Bullen, 2007). The difficulties, however, are fairly
generic, including weak infrastructure, poor local
connectivity, and a deficit in digital skills training, (Tobgay
and Wangmo, 2008). This situation is well-known and well-
documented from many countries, especially in rural
regions (the World Bank recorded in 2019 that 58% of
Bhutands popul ation are co
primary focus has been on enhancing course design and
delivery, then on staff competencies and pedagogical skills,
the issues of reflection and research into educational
practices have evolved as crucial aspects of embedding a
sustainable culture of constant evaluation and
improvement, (Maxwell and Choeden, 2012).

11
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While some staff members at the RUB have some
experience in conducting higher research, they are
generally very much the exception, and this sector of Higher
Education is constrained by a number of systemic
absences, including robust institutional research structures
and experiences, (Phanchung and Choden, 2019).
Nevertheless, there is a growing awareness of the need to
cultivate an internal culture of research at the university and
translate this into the enhancement of learning and
teaching, (Sherab and Schuelka, 2019). This is especially
significant owing to the potentially quick gains that can be
made by encouraging personal research and reflection on
the academic practices at the RUB, despite the relative
slow-growing influence of the impact from educational
doctorates within the country, (Maxwell, 2019). It is in this
context that the CHORTENS project has focussed on an
iteration of educational action research for institutional
educational action research at the RUB. Hopefully, this is
only really the start of a long-term, mutually beneficial
relationship that will benefit both universities.

12
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Chapter 27 Benchmarking and
developing educational research: from
establishing shared under-standings to
enhancing practice

Keith Smyth | keith.smyth@ubhi.ac.uk

Professor of Pedagogy, Head of Learning and Teaching Academy
University of the Highlands and Islands (UHI), Scotland

Abstract

This chapter begins by exploring key issues in the development
of educational research within university contexts, including
challenges and enablers in establishing and growing an
educational research culture
intensive or for whom educational research is a nascent or
aspiring area of research activity. The chapter then considers the
aims of the CHORTENS project with respect to the further
development of educational research activity at the Royal
University of Bhutan (RUB), and with respect to CHORTENS as
a collaborative, longitudinal programme of educational research
between RUB and the University of the Highlands and Islands
(UHD). Within these contexts the chapter describes and reflects
upon the educational research activities undertaken across the
first two years of the CHORTENS project, which have included
the application of phenomenography in establishing and
exploring initial conceptions of and engagements in educational

16
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research, and the design and implementation of action research
interventions related to learning and teaching at RUB. The
chapter concludes by considering emerging implications for the
enhancement of learning and teaching and enhancement of
educational research that the aforementioned interventions are
supporting, and how RUB and UHI will now seek to build upon
this.

Keywords:

educational research, research development, action research,
phenomenography, learning and teaching, writing for
publication

The development of educational research in
university contexts

Educational research is well established as a multi-faceted
field of research activity, underpinned and framed by a
range of philosophical, epistemological and theoretical
positions (with the latter including the behaviourist,
cognitivist and constructivist perspectives, models and
approaches that have in turn dominated the theory and
practice of education and educational research over the last
century or so). The major foci for educational research have
traditionally included, for example: the design of formal
learning environments; the nature of cognition, mind and

17
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memory; the now heavily contested construct of learning
styles; approaches to studying; and teaching and
assessment practice. Technology-enhanced learning, and
other aspects of digital education practice including online
learning, have been at the forefront of educational research
since the 199060s and argu
largest area of current educational research activity within
the field. Important current and emerging foci include critical
educational theory and research, for example in relation to
curriculum decolonisation, equalities and academic labour,
research focused on open education, and research
pertaining to the role of Higher Education and Higher
Education institutions with respect to public and societal
good.

Yet despite the field of educational research being a well-
established one, the standing and development of
educational research is contested and uneven both within
the sector and within and across many universities. Cotton
et al. (2018) discuss the challenges that face the perceived
credibility of educational research at sectoral and strategic
levels, including the common but mistaken assumption that
educational research is simply about the refinement of
practice in specific, individualised contexts and is therefore

18
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not as rigorous, intellectual or valuable as subject-specific
research. With respect to the value placed on educational
research at institutional and sectoral level, for example
through the national Research Excellence Framework audit
which assesses the quality of research outputs of UK
universities to determine future research funding
allocations, Cotton et al. (2018: 1629) contend that the
above assumptions aboultecomasucati
a self-fulfilling prophecy since it does not receive the same
institutional support and funding as other research areaso .
As both Cotton et al. (ibid) and Larsson et al. (2020)
contend, the value, status and support accorded or not to
educational research may be influenced by the
compounding of, or a confusion over the difference
between, the scholarship of teaching and learning
(commonly referred to as SoTL) versus educational
research as a research discipline.

SoTL is primarily concerned with the study of and inquiry
into teaching and learning, with a focus on enhancing
practice through evaluative, reflective and dissemination
activities, and as Larsson et al. (ibid) observe it is a broad
field of practice that encompasses and supports
scholarship relating to teaching and learning from across

19
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the disciplines. SoTL overlaps with, and can segue into,
formal educational research although is not by definition
educational research. While Larsson et al (ibid) recognise
the potential criticisms of SoTL, including inquiry-based
approaches that may not be seen as methodologically
rigorous in terms of established educational research
conventions or standards, they also articulate the need and
contribution that both SoTL and educational research make
to the underpinning and enhancement of effective
educational practices within Higher Education.

Being engaged in scholarly activity related to teaching and
learning, and the provision of structured opportunities for
such engagement within universities, can also provide a
platform for the development and advancement of
educational research within institutions, particularly in
universities seeking to establish and nurture a culture of
educational research in a coordinated, developmental
manner. In an institutional case study relating to the
development of an educational research culture, and
associated capacity building activities, key enablers
identified by Ridley (2011: 286) included support for the

devel opment of r e s ehaw to desighlai | | s

guestionnaire, to conduct an interview, to observe and

20
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record classroom interaction, to analyse a set of figures or

a pile of transcriptso, as mig
starting point. Beyond this, Ridley (ibid) identified the
importance of staff being supported: to understand the

wider conceptual, theoretical, policy and practice
landscapes within which educational research sits and is
conducted; in coming to know the research which exists
already S 0 as t o i painb fori dne a
assessment of the originality of [ o n e 6 sworkow,n Jand i
having opportunities (within and across departments,
institutions and cultures) to network, collaborate and share
knowledge in developing and undertaking educational
research. Mentoring becomes critically important in the
context and activities outlined above, and formal mentoring
schemes and systems are amongst the institutional
requirements that Heng et al. (2020) identify in their
extensive consideration of factors that can influence
academicsb6 research engagement
and developing countries (their particular focus being on
narrowing the North-South research divide).

21
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Consolidating and developing educational
research through CHORTENS

In addition to being geographically and digitally distributed
universities comprised of a federation of colleges and
specialist centres across their respective regions, RUB and
UHI also share in common an interest in the further
development of educational research, both generally and in
ways that befit their own distributed natures, subject
specialisms, and wider roles and missions within their
communities and economies.

For RUB, as the only university in Bhutan, the further
development of educational research is important to
enhancing and expanding the nature and delivery of Higher
Education nationally, ensuring the robustness and
relevance of this to the needs of their learners and the
societal and economic needs of Bhutan. As a relatively
young, teaching-focused university providing Higher
Education across their geographically distributed
communities, educational research has particular
relevance as an area of research development within RUB.
A comparable rationale applies to the further development
of educational research at UHI, where there has been
significant investment in people and resources since 2014

22
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to structure the development of educational research from
an emergent area of research activity to one which is a
strategically important area of research with a particular
emphasis on digital education practice, learner transitions
from further education to Higher Education and
employment, and in teacher education for the schools
sector (for which UHI has a regional responsibility within the
Highlands and Islands of Scotland).

The expansion of educational research at RUB sits against
increasing levels of activity to further develop the research
profile of the university. As detailed in the recent paper by
Choden and Choden (2019), this has included RUB
establishing a Department of Research and External
Relations (DRER), annual university research grants,
forging external partnerships nationally and internationally,
and supporting an increasing number of colleagues to
undertake PhD studies in a range of areas. Furthermore,
RUB has implemented a range of initiatives to support staff
to engage in scholarly activities and to transition from
scholarship to research, and in 2012 established the
Bhutan Journal of Research and Development. An early
issue of the Bhutan Journal of Research and Development
reported an institutional wide action research cycle at RUB

23
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which investigated existing research-related knowledge,
skills and attitudes/outlooks at RUB, and which established
a small number of research centres as outcomes of the
investigation (Maxwell and Choeden, 2012).

Educational research has been an important cornerstone of
research development at RUB. The Bhutan Journal of
Research and Development reports on a number of internal
studies which have explored topics including skills
development, aspects of classroom practice, and specific
issues related to critical pedagogy. Furthermore, a
significant programme of research was undertaken
between 2012 and 2016 to investigate the culture and
practice of teaching and learning at RUB, one key finding
from which was that learner-centred practices, evident in
several areas and in the pedagogical outlook and ethos of
a number of colleagues, had the potential to be further
developed going forward (Gyamtso and Maxwell 2012;
2013; 2016).

Given the geographically distributed nature of RUB, and of
rural and urban communities within Bhutan itself, it perhaps
follows that educational research to date has also been
concerned with the potential of technology and technology-

24



Bhutan: Ways of learning and teaching

enhanced learning in relation to education and distance
education provision in Bhutan. This has been the subject of
several educational research studies since the inception of
RUB, including collaborative projects undertaken in the
early stages of RUBOGs devel opt
Jamtsho and Bullen, 2007, and Rennie and Mason, 2007).

It is within the above individual and shared institutional
contexts that RUB and UHI conceptualised and developed
the CHORTENS (Creating Helpful Open Research Tools
for Engaging New Staff) project. The original stated aims of
the CHORTENS project, as a three-year research and
development initiative to run between 2019-2021, were to:
(a) establish a baseline study of the conceptual and
practical engagement of staff at the Royal University of
Bhutan (RUB) with the issues of educational research on
their own practices; (b) to develop and co-develop
appropriate capacity-building interventions and support
structures; and (c) to analyse the RUB staff responses and
institutional development and to document the research
processes. These broad aims were soon refined as the
project was further scoped and readied for implementation,
and as we collectively began to explore and establish an
iterative approach to supporting engagement in the further
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enhancement of educational research linked to learning
and teaching enhancement, and contextualised within
appropriate professional development interventions and
opportunities for both RUB and UHI colleagues. A common
interest and motivation here is concerned with what we
could come to understand through the CHORTENS project,
and subsequently share with the wider sector, in relation to
the nature of research development, learning and teaching
enhancement, and professional development within
geographically and digitally distributed universities.

A phenomenographic approach to establishing
shared understandings

In order to establish current conceptions of and levels of
engagement in educational scholarship and research at the
Royal University of Bhutan, and to identify enablers for
further development and capacity building including
collaborative educational research opportunities within and
across RUB and UHI, the CHORTENS has project utilised
a phenomenographic research approach.

Phenomenography isfit he empi ri cal study

number of qualitatively different ways in which various
phenomena in, and aspects of, the world around us are
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experienced, conceptualised, understood, perceived, and
apprehendedo ( Mar #424). THe9 9 4 :
phenomenographic method is interview-based and relies

on a rigorous analysis of interview data which is focused on

the range of ways in which the same phenomena are
perceived, conceptualised, and practiced. Within
phenomenography, it is the collective range of experiences

and perceptions and the differences within them that are of

interest and not the perspectives of each individual. The
iterative process of thematic analysis undertaken within a
phenomenography produces a rich depth of analysis for

which there are typically two key outputs. The first is a set

of &6écategories of descriptionbd
interest, and the second is an Oout acmé shi C|
represents (as a framework of some kind) the relationship
between the different categories of description and which

can guide further research and/or practice in the area of
interest.

Phenomenography devel oped out o
that| ooked at studentsd intentio
undertaking various academic tasks, and has since
become a specialised research discipline which has
contributed much to our understanding of the student
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experience of learning, particularly with respect to
Oapproaches to studyingdéd and t
6deep |l earningdé (e.g. Marton et
has also been applied in investigating different dimensions

to the experience of being a lecturer or practitioner in Higher
Education, the different ways in which academics think

about and approach their academic and scholarly practices
(Trigwell et al. 1994; 1999), experiences of transitioning into

and becoming a university teacher (Akerlind 2004),
variation in experiences of educational leadership in Higher
Education (Marton et al 2003), and lecturers conceptions of

and approaches to online teaching (Smyth et al. 2007).

In the context of CHORTENS, our phenomenographic
research thus far has been primarily focused on current
conceptions of educational scholarship and research within
RUB, to identify the range of ways in which educational
scholarship research is currently understood and practiced.
Academi csd conceptions of, appr
of research have been the focus of a small number of
notable phenomenographic investigations. This includes
the study by Brew (2001) which identified four qualitatively
different ways in which research was understood by senior
research academics, with variations being related to
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holding external or internal orientations to research activity
and perceptions of positionality in relation to research.
Furthermore a phenomenography by Young (2006)
explored perceptions of differential status and rewards in
relation to teaching and research, while Dupin et al. (2015)
present an interesting small-scale phenomenographic
study concerning nurses conceptions of learning research
and learning to become researchers.

With respect to phenomenographic research that
addresses lecturers and academics conceptions and
experiences specifically in relation to educational research,
this seems to be a relatively underdeveloped area of
activity.

Within the CHORTENS project, our phenomenographic
investigations in relation to educational research have been
focused on:

1 the perceived purpose and value of educational
scholarship and research within RUB,;

1 the extent to which existing educational scholarship
and research in the wider field is informing learning
and teaching within and across discipline areas at
the RUB;
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1 the nature and extent of educational scholarship and
research being undertaken at RUB, including
perceived challenges and enablers for engagement;

1 identifying the areas of learning and teaching
practice where there is particular potential for new or
further educational research activity within RUB to
be scoped and taken forward;

1 identifying the potential foci for collaborative
educational research projects to be undertaken
between RUB and UHI, including benefits and
relevance to the partner institutions and to other
universities working in geographically and digitally
distributed contexts.

During year one of the CHORTENS project,
phenomenographic interviews with RUB colleagues in
attendance at the first residential workshop focused
primarily on the first three aforementioned issues as a
means of benchmarking and establishing current
perceptions, conceptions and practices. Broadly, these
initial interviews revealed that educational research was
seen as important to informing and shaping learning and
teaching practice, with many colleagues drawing on
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existing educational research relating to teaching and
learning within their discipline, or relating to their preferred
teaching approaches, to underpin their own teaching and
student support activities. However, experience of
engagement in evaluative practices relating to teaching and
learning, and to a greater extent engagement in formal
educational research, was more limited. This was perhaps
to be expected, as the majority of RUB colleagues
participating in CHORTENS are either early academics or
early career in relation to engagement in educational
scholarship and research. However, the interviews in year
one were important to establishing our collective starting
points, and in shaping the educational research
development interventions (and other professional
development initiatives and approaches) that the project
then sought to implement.

At the time of writing the data analysis stage of the
phenomenographic research undertaken across years one
and two of CHORTENS, including the year two interviews
that addressed the fourth and fifth aforementioned issues,
is being concluded. The pr oposed 06 o a tvioh
is emerging will take the form of an evidence-based
framework of interventions to sustain the further
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development of pedagogic research within RUB, and
between RUB and UHI, and which it is hoped could support
other institutions similar to our own to begin to develop or
seek to further enhance research culture and capacity in
formal educational research.

Collaborative development of action research
interventions

Cognisant of the challenges often associated with
developing educational research as outlined earlier, and
mindful too of what was emerging through initial project
discussions and interviews, the CHORTENS team sought
to take an iterative, applied and reflective approach to
supporting the exploration and application of educational
research for RUB colleagues who were identified as

participants in the project.

nominated two colleagues to take part in the longitudinal
activities of the project, with the group remaining largely the
same between year one and year two. Most of the group,
as established, were early career academics and most
were new to the theory and practice of educational
research. The main exception were the colleagues from
RUB who were involved in teacher education, and who as
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teacher educators were very experienced in and more
knowledgeable of key concepts in educational practice and
research.

This in itself brought an important dimension to the activities
and the year one workshop, and our joint explorations.
These began with a consideration of the theoretical
foundations of educational research and practice, including
key concepts, models and literature relating to the
behaviourist, cognitivist and constructivist perspectives,
and the sharing of learning and teaching approaches and
examples from RUB and UHI that it was felt aligned with or
exemplified different positions.

The year one workshop, held across three days, then
moved into exploring emerging areas of educational
research including digital and co-productive pedagogies,
research-led learning and teaching, and dimensions of
critical education research.

Within the year one workshop, a recurrent theme related to
the challenge of supporting students to more actively
engage in their | earning includ
and other learner-centred approaches had already been
implemented. It was agreed there needed to be a focus on
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this, where it was identified as an issue that was being
experienced, within the context of the education research
interventions that were to be designed as the key output of
the year one workshops.

To support the co-design of the small-scale educational
research projects that were to be scoped during the first
workshop, to then be conducted in the period across the
remainder of year one of the project, the principles of action
research were introduced.
original theory, including
as depicted below, the cohort explored how action research
could be applied to, and provide a framework for, the design
and implementation of their own educational research
projects focused on investigating and enhancing a
particular aspect of their own learning, teaching,
assessment or wider student support practice.
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Figure 2.1: Exploring action research principles and designing educational
research projects. CHORTENS workshops, Punakha, Bhutan, 15th-19th April
2019

Working individually or in small groups, each participant
t hen produced and presented th
designdéd which was furt heimther ef i r
wider group and with guidance from the RUB and UHI
members of the core project team. There was a particular
focus, in refining the designs, on practical and logistical
considerations relating to the scale and manageability of
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the action research projects, data collection and analysis,
and the enhancements to learning and teaching that each
project was seeking to bring to fruition.

Transitioning out of the year one workshop, it was agreed
that a key focus of the year two workshops would be the
presentation of findings or emerging findings of the action
research projects, including changes in practice and
lessons learned.

Enhancement of educational and research related
practices

The findings from the action research projects were
disseminated at the year two workshops in the form of
formal poster presentations, with the posters having been
prepared by participants in advance. This provided a clear
and useful means of communicating the research
undertaken for each project to the wider group, as well as
producing a scholarly output that could be shared and
repurposed beyond the year two workshop itself. For most
of the group, the poster presentation also provided a first
opportunity to formally present and discuss their own
educational research activity with a group of peers.
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e rep——

Advancing knowledge

Undertaking pedagogic
research that contributes
new concepts, ideas and
findings to the field

Figure 2.2: Presenting findings of research projects and exploring dimensions
of educational scholarship and research (adapted from Braxton et al, 2002).
CHORTENS workshops, Samtse College of Education, Bhutan, 1st-4th March
2020

The importance of this was contextualised through a
subsequent session in which the educational scholarship
and research continuum was explored, based on an
adaptation of Braxton et al (2002) four dimensions of
scholarship and research (which in itself is derived from
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Boyer 0s four domai ns of schol
contexts as detailed in Braxton et al.).

Through exploring the continuum of activities that spanned
different aspects of educational scholarship and research,
we were seeking to draw a clear distinction between the
related but different fields of practice which are educational
scholarship and educational research. We were also
seeking to lay the foundations for the next stage of the
educational research development aspect of the
CHORTENS project, which the group agreed would be the
formal writing up of the action research projects including
associated research findings and recommendations.

In this respect, we were seeking to not only disseminate the
enhancements to learning and teaching practice that the
action research projects focused upon, but also to support
colleagues to further enhance their own scholarship and
research practices by moving beyond formally presenting
their research findings to authoring it for publication. To
facilitate this, the year two workshop engaged colleagues
in producing and presenting an initial written synopsis for a
chapter to be included in a jointly authored e-book which
would document the CHORTENS project and disseminate
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the educational research of participating colleagues from
RUB and UHI.

Following the year two workshop, a more formal chapter
synopsis was submitted for feedback. As detailed in the
following chapter, formal mentoring arrangements were
then implemented to support colleagues in writing their
chapters for publication in what has now become the e-
book ¢6Bhutan: Ways of | earning

Next steps

As we progress beyond the end of year two of the
CHORTENS project, attention is turning to how we build
upon and gauge the effectiveness and potential impacts of
our collaboration not just in relation to capacity building for
educational research, but also with respect to other key
dimensions that have emerged within the project. This
includes in the areas of mentoring for professional
development and learning and teaching enhancement, and
for supporting and advancing women academics as
explored in the chapter that now follows. Our
phenomenographic research has extended to these
dimensions too, and as we move into and beyond the final
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year of the CHORTENS project there will be further related
findings and insights to share.
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Abstract

This chapter explores the nature and benefits of mentoring for
professional development of staff in higher institutions, including
developments at the University of the Highlands and Islands
(UHI) to offer mentoring across digitally and geographically
distributed contexts. The chapter then describes and reflects
upon the interactive mentoring workshop that was held at the
Royal University of Bhutan (RUB) as part of the year two
activities of the CHORTENS project. This workshop, and wider
project activities, led to the identification of three distinct areas of
collaborative mentoring activity to be taken forward by RUB and
UHI, and which include writing and publication of educational
research, mentoring for those in specific roles, and mentoring for
women academics. The chapter concludes by considering the
facilitation of these mentoring arrangements, progress to date,
and immediate next steps.
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Mentoring for professional development in
university contexts

The word Mentor was first used in the ancient Greek poem
the Odyssey, when Odysseus king of Ithaca leaves his son
in the care of his friend
travels to fight in the Trojan War. Mentor supports and
nurtures the boy and becomes a father figure in the
absence of Odysseus.

Today, in many educational contexts, mentoring is
considered to be a developmental and enabling process
whereby fione i ndi vi duowledgeasd
expertise to inform or support the professional learning and

and

shar

career devel opment of anothero

Within Higher Education institutions mentoring has become
an established and efficient approach to harnessing the
experience and expertise of staff through mentoring
colleagues, usually in a one-to-one partnership, for
professional development, professional recognition,
supporting the development of early career/and
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underrepresented groups, and the enhancement of
academic practice and research. The role of the mentor is
considered to be both skills based and psychosocial,
through providing professional development support and
offering encouragement, confidence, emotional and
listening support (Allen et al. 2004:128 and Tan 2013:130).
The development of mentors through a formal institutional
mentoring scheme should support mentors and mentees
with clear role definitions and guidance, with workshops to
support mentoring approaches, which can build mentoring
cultures and mitigate against mentoring partnerships failing
(e.g. Thomas et al. 2015:327 and Hobson & Malderez
2013:152).

A meta-synthesis review of articles from the International
Journal of Mentoring and Coaching in Education
(Castanheira, 2016) found that benefits to taking part in
mentoring for teachers, principals and higher education
academic staff included: increased networking skKills;
problem-solving  skills; job  satisfaction;  greater
organisational awareness and increased self-confidence.
While the various benefits of mentoring are often
challenging to directly measure, Allen et al. (2004: 128)
observe that mentoring, and the benefits thereof, are
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At nherently Iinked to career su
supporting effective mentoring practices is that the time
commitment needed to participate in mentoring can often

be a barrier (Hobson & Malderez 2013: 97 and Parylo et al.

2012: 122). However, this can be mitigated against in ways

outlined further on.

Traditional approaches to engage staff in professional
development and mentoring opportunities, which typically
involve face-to-face facilitated sessions and meetings, are
not possible to offer in an equitable or cost effective way
within geographically and digitally distributed universities
such as the UHI and Islands and RUB In such contexts, it
is therefore important that staff are able to access
professional development and mentoring opportunities
from their own campus, college or home, and from a range
of devices including laptops, tablets and phones. When
designing professional development and mentoring
programmes for geographically dispersed practitioners,
developers need to consider the technologies and
approaches that will help to develop a sense of community,
common goal, reflection, and peer interaction (Campbell,
2016:2), and which do not put participants at a
disadvantage because they are not attending sessions in
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person. Furthermore, colleagues engaging in professional
development are often time-poor so using technology and
approaches that are familiar and accessible to all
participants is critically important.

Developing mentoring practices within distributed
and federated universities

The University of the Highl anc
Mentoring Schemed, in current
since October 2017. The scheme has four mentoring
strands in the areas of Professional Recognition, Learning

and Teaching Enhancement, Scholarship Development

and Research. The University Mentoring Scheme
supports colleagues working in Further and Higher
Education across the university, which includes thirteen
Academic Partners (Further and Higher Education colleges

and research institutions). Often mentees will be mentored

on one or more strands of the scheme depending on their

aims and goals. Experienced colleagues are paired with a
mentee to provide support and guidance to enable the
mentee to meet their aims and goals in a timeframe
discussed and agreed at the beginning of the mentoring
partnership, through a professional dialogue meeting. The
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University Mentoring Scheme and all associated mentoring
activity is supported by a values-based Code of Practice,
informed by and linked to internal and external strategies,
frameworks. The five mentoring values therein are outlined
below:

Reflecting, and enhancing our own and others
practice

Refl ecting on own practice
awareness and willingness to

a
ch

respectfully and professionall

through mentoring conversat.
same forn ootemdhrasice practi ce.

1 Commitment to self-development

A commitment to engage with relevant professional
development opportunities; to enhance knowledge
in areas of practice and mentoring techniques and to
support the enhancement of the practice of others
and oneself.

1 Championing diversity and inclusivity

on

To be Il nclusi ve and respect

mentoring communi ty, t o
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and engagement wi t h ment ol
uni versity in cal labppant ivee
i nclusive approach.

Building and respecting the mentoring
partnership

Respecting and building trus
partnership t hatacihs e viorcgus
mentoring goals and that me
ment ee.

Taking a professional and ethical approach

Remai ni ng professional al
mai ntaining confidentiality
approach to mentoring. At t

Knwi ng when to encourage a
support outside of mentoring

Creating mentoring partnerships through the UHI University

Mentoring Scheme, across the university partnership and

across disciplines, has been beneficial to colleagues

seeking a different perspective from someone unfamiliar

with the mentees immediate context, encouraging them to

consider aspects of their practice they might take for
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granted. Careful planning of how mentors and mentees
collaborate is needed, and they are encouraged to consider
what technologies they will use in their mentoring
partnership, and to complete a Mentoring Agreement form
at their first meeting. Mentoring is perhaps less
spontaneous than institutions where mentoring is carried
out face-to-face, but also more focused and driven as
typically meetings will be around an hour in length.
Further more, as Homitz and
factor often allows participants to express themselves more
freely than in face-to-face communication. This often
provides a more honest, open, and reflective learning
environment whereémentorin
values, feelings, and objectives more freely than when
sitting in the same roomo

supported to become familiar with the synchronous
technologies they will use in mentoring through (i) their own
engagement in institutional technologies used in learning
and teaching, (i) through having been mentored
themselves, and (iii)) through having attended mentoring
briefing and CPD sessions. This approach supports
capacity building for delivering and supporting professional
development and mentoring opportunities through the
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synchronous and other technologies at the university.
Being familiar with the technology prevents overload as i a

typical reaction to [technol oc¢
(Palloff and Pratt, 1999; cited by Kear 2011:79) which, as
mentoring is done Oabove and be

responsibilities should be avoided.

Exploring mentoring possibilities within RUB
Bhutan shares many similarities with the Highlands and
Islands region in relation to geography and being home to
urban and rural communities that are widely distributed
across their respective regions. In addition, like UHI, RUB
is a federated university comprised of partner colleges
located across the country. Given the similarities between
the RUB and UHI, and the focus of the CHORTENS project
as outlined in the opening chapter of this book, mentoring
soon emerged as a rich area for potential collaboration
between the two universities within the context of the
CHORTENS project.

The potential role for joint mentoring activities between
RUB and UHI was initially explored during the first
workshops of the CHORTENS project held in spring 2019.
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The focus of the initial workshops, as detailed in the
preceding chapter, was on the development of educational
research and professional development and recognition
interventions that could support the further enhancement of
both educational research and learning and teaching
practices. Through our joint exploration of the challenges in
these areas, and our options for sustaining our
enhancement activities throughout and beyond the
CHORTENS project, it was decided that a key focus of year
two of the project would be on exploring mentoring
approaches. This would be initiated through a mentoring
techniques and awareness workshop that would draw upon
lessons learned from work to date at UHI, and introduce
participants to the potential of formal mentoring practices
and schemes.

The workshop
As part of the four day residential workshop held at Samtse
College of Education in February 2020, for colleagues from

across all nine of RUBGs col
ment oring workshop was dessi ghec

mentoring scheme leader, to introduce participants to the
UHI University Mentoring Scheme, facilitate learning
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activities exploring mentoring techniques, and to establish
how mentoring could support RUB colleagues for
professional development. Recognising that mentoring
approaches are varied and should be adapted to specific
contexts and needs, the focus was on exploring questioning
techniques and approaches and the use of visual aids,
which were explored in small group activities to encourage
participation and active learning driven by the participants.

Colleagues from RUB and UHI were engaged to try the
techniques in small groups exploring various mentoring
scenarios. Formal mentoring was new to many of the
participants. However as the mentoring scenarios were
acted out within the group, with colleagues from RUB and
UHI taking turns to act as mentees and mentors,
participants began to identify and enact suggestions of how
to approach the scenarios with the mentoring and coaching
approaches and techniques that were being explored. The
techniques included using open questions, questioning
models and visual aids as outline below:

1 Open questions

Open questions are used in mentoring because they
let the mentee direct the conversation because each
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guestion can be answered in many ways and allows
for more exploration of the subject. They help the
mentee reflect on what is being said because they
elicit longer answers which can lead to further
discussion. Although there is a place for closed
guestions in mentoring, to many closed or to many
one after the other will quickly shut the mentee down
and can lead the mentee to be defensive.

Grow Model

The GROW Model , devel oped
early 1990s by Graham Alexander, Alan Fine and Sir
John Whitmore is often used in coaching where the
mentor is not an expert on
can be used alongside open questions to explore the
Goal, the Reality, the Options and the Way forward.

The Blob Tree

Created by Pip Wilson, the Blob tree helps the
mentee to talk about how they are feeling. The
mentee and mentor use an image of a tree with
Blobs depicted in different situations which
encourages the mentee to express how they are
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feeling about where they are now, where they might
want to be and/or how they feel in different
situations. The tree can be used to explore how
someone feels as part of different groups and the
feelings they have moving between these groups.
The tree can also be used to explore feelings around
grief, relationships, work, home, school, career etc.
The tree can be used with mentees of all ages and
is particularly useful if the mentee finds it difficult to
express their feelings through language as with the
tree this can be achieved through describing the
image rather than the feeling.

Buttons

Buttons can help mentees to visualise a situation
and/or the barriers to a goal. It can help the mentee
to describe the situation to the mentor without having
to go into detailed descriptions through language. It
can provide the mentor with a basis to build a
conversation, and to explore through questions a
solution to a problem. The focus is on the buttons
rather than the person which can help if the mentee
finds it difficult to openly discuss a situation in the

57



Bhutan: Ways of learning and teaching

first person. It can be useful for potentially difficult or
challenging situations that the mentee might want to
explore. It helps the mentor to visualise the barriers
and offer guidance.

Figure 3.1: Mentoring Workshop, Samtse College of Education, Bhutan,
March 3rd 2020

Following the initial exploration and application of
mentoring techniques, a discussion developed exploring
current informal mentoring practices at RUB. As is not
uncommon with informal mentoring, this tended towards
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the more junior or early career members of staff looking to

senior colleagues for guidance regarding the solution to a
challenge or problem, to be guided in the direction that a

senior colleague feels may be most appropriate. This
reflects a &édsponsord6 approach
mentoring partnership is driven through the mentor. It is a
mentoring approach that features predominantly in some

cultural contexts, just as other cultural contexts tend to

feature more mentee led approaches to mentoring
Clutterbuck and Lane (2004). This is a critically important
point, and as Clutterbuck and 1
di smiss an approach as o6not ric
within its cultural contextitmay be appropri at ec
This recognises that the aim of the workshop was not to the
experience of formal mentoring practices as developmental

and driven by the mentee within a formal mentoring

scheme. Perhaps linked to the perception that mentoring

would usually be mentor driven, the workshop also explored

the question of whether the mentee not reaching their goals

may reflect a failing by the mentor, and whether this could
potentially put off potential mentors from being part of a

formal mentoring scheme. In considering this, it is
important to establish the role of the mentor and mentee in
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formal mentoring schemes. The Castanheira (2016)
literature review found that confusion around the role of the
mentor and mentee can lead to the failure of mentoring
partnerships, so establishing the role of the mentor and
mentee in the context that the mentoring will sit is important
when designing a formal mentoring scheme. The concerns
outlined above are not uncommon perspectives when first
exploring formal mentoring in any context, and the
workshop facilitator discussed with the participants the idea
of mentoring as an enabler for the mentee to find their own
solutions to problems or challenges, to set their own goals,
and to drive the mentoring partnership.influence or
challenge existing cultural perceptions of mentoring, but to
jointly explore.

The workshop facilitator also explored with the group the
importance of agreeing clear goals and objectives,
mentoring timelines, and non-contact times through a
mentoring agreement before the mentoring partnership
begins. The issue of disappointment was also explored, in
relation to how both a mentor and mentee can feel when a
mentoring partnership is not successful or if goals are not
met. This in turn led to a conversation on how to deal with
disappointment and explore strategies to help the mentee
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reach or reassess their goals, even if that means ending
that mentoring partnership in favour for a new one or for the
consideration of a different approach appropriate to the
goals. Once it was established within the workshop that we
all have expertise and/or experience in our own areas of
practice that could be of potential benefit to others,
including peers or senior colleagues, this opened up our
discussion on the considerable potential of mentoring to
support the CHORTENS project going forward and, more
importantly, to allow mentoring benefits to be experienced
at all levels of our respective universities.

Once we had explored the mentoring partnership and
potential for supporting professional development,
alongside other professional development opportunities
(e.g. workshops, presentations, seminars) we spent some
time considering which groups of staff at RUB could
potentially benefit from a mentoring scheme to be taken
forward in a mentoring collaboration between RUB and
UHI.
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Establishing our mentoring collaborations

Mentoring |

University of the
Highlands and Islands

Royal University of
Bhutan

Figure 3.2: UHI / RUB mentoring logo

On returning from Bhutan the CHORTENS team identified
three mentoring initiatives to take forward between RUB
and UHI in a mentoring collaboration. These comprise:

1 Mentoring to support the authoring publication of this
eBo®Bkhud an: Ways of Teaching
1 One to one mentoring to support specific areas of
interest and/or professional development;
1 Mentoring for women engineering academics at the
College and Science and Technology and Jigme
Namgyel Engineering College.
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The collaboration is designed to support RUB in specific
aspects of mentoring identified with the RUB Director of
Academic Affairs. The collaboration aims to provide RUB
colleagues experience of a formal mentor scheme so that
the university can consider if such a scheme would be
beneficial in their own context, while for UHI it provides an
opportunity to further enhance the mentoring scheme and
approaches including developing digitally distributed
mentoring arrangements that are transnational and
intercultural in scope.

In a thematic synthesis approach which analysed
international research dealing with the relationship between
culture and mentoring, Kent et al. (2013) observe that to be
successful, those involved in mentoring should be culturally
aware and sensitive to the context that the mentoring sits.
Therefore it was critical that all mentoring was prefaced with
a mentor briefing session to offer the UHI mentors the
experiences gained from the visit to Bhutan and provide the
opportunity for the mentors to ask any questions before
mentoring began. This was followed up by mentor and
mentee briefing sessions to outline how the mentoring
partnership would work. In their analyses Kent et al. (2013)
found varied results in cross-cultural mentoring but
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summari se that fAas | ong as
committed to the relationship, and open to and sensitive to

t

differences, cross-cultural ment or i ng can

(2013:207).

Progress to date

The progress to date for the mentoring collaborations, at
the time of writing, is outlined below. Each initiative is either
complete or now underway. The COVID-19 pandemic,
which arose shortly after the year two visit to Bhutan,
impacted some aspects of the mentoring but overall, with
access to synchronous technologies and implementing
digitally enabled approaches to mentoring that had already
proven effective at UHI, this has not hindered the mentoring
to any great extent.

E-book

As established in the preceding chapter, it was decided that
a natural extension to the action research projects that were
designed at the year one workshops, and reported on within
the year two return visit to Bhutan, would be to co-produce
this eBook as a means to document the CHORTENS
project and disseminate the findings of the action research.
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To support this, we agreed that a mentoring arrangement
between the RUB colleagues who attended the mentoring
workshop and who would be contributing to this eBook, and
colleagues at UHI with academic writing and publication
experience, would be beneficial in supporting the eBook
publication. Having recently piloted successful mentoring
circles at UHI through the University Mentoring Scheme, to
support colleagues in the move to online Learning and
Teaching in COVID-19, it was felt that a peer mentoring
circle meeting in the first instance would provide a
confidential space where participants could ask any
guestions around how to write-up their action research
projects, with six UHI mentors offering their own experience
and guidance in academic writing for publication which
would then flow into one-to-one or (for those co-authoring
their chapters) one-to-two/three -mentoring with the same
mentors. The mentoring circle was enabled online through
synchronous technology and facilitated by the University
Mentoring Scheme Lead to ensure all participants had the
opportunity to contribute. After the mentoring circle meeting
mentees were encouraged to contact their mentors to
further discuss and develop their chapters, ahead of
submission, feedback, and submission of final copies.
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One-to-one mentoring

The collaboration has initiated one-to-one mentoring for
colleagues in specific roles, pairing colleagues in RUB with
colleagues in UHI who are in comparable roles in order to
support the enhancement and/or development of practice
for the mentees. In the initial stages of the mentoring
collaboration the mentees are RUB colleagues, although
going forward it is fully expected that RUB colleagues will
be identified who will mentor UHI colleagues. The types of
mentoring that have been initiated, and supported going
forward, include:

1 Supporting the development of quality assurance
processes and regulations;

1 Professional recognition for colleagues in
educational leadership roles;

1 Further development of online learning and teaching
practices at RUB, including responding to
challenges that have arisen in relation to COVID-19.

The one-to-one mentoring collaborations will also provide
senior colleagues at UHI with the opportunity to further
develop in their own mentoring practices, and allow a wider
group of colleagues at RUB and UHI who are not directly
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part of the CHORTENS project to develop a greater
understanding of academic practice, learning and teaching
enhancement and educational research development
within, across, and between our respective universities.

Mentoring for women engineering academics

As part of the wider research and development activities
undertaken in year two of the project, and in responding to
a need identified in year one, a series of meetings and
interviews were held with women colleagues at RUB to (a)
explore the experiences of women academics at RUB, and
(b) explore the potential for the mentoring of women
academics at RUB as a pathway for professional
development.

Women are unrepresented in leadership positions in
academia (Kent el al. 2013:206). This suggests there are
limitations to the extent that mentoring can influence career
progression, and these limitations can be felt by women
professionals who seek mentoring to support career
progression  opportunities  within  an institution.
Furthermore, there is a chance that mentees may leave the
institution, taking their skills and knowledge with them
(Tareef 2013: 706). It is therefore critical that mentoring
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programmes should not be consi dered the
problem of gender inequality as
to problems that may require more collective or structural
solutionso ( MoQodsegyentl i0idiBportaidt,2 5) .
as previously discussed, to place mentoring in the social

and cultural context that it sits, acknowledging the barriers

to career progression which may influence the perceived
benefits of the mentoring partnership (Kent et al. 2013: 213,

Tareef 2013:703, Castanheira 2015:338 and Morley
2013:125). However, and as outlined in the introduction to

this chapter, mentoring does offer less measurable but
significantly important benefits to minority groups, including
enhanced professional networks, institutional awareness,
practice enhancement and increased self-confidence, all of

which can be developed effectively through mentoring
leading to increased role satisfaction and recognition.

There has been one notable research paper published on
the O0Experiences of becoming ar
in Bhutané (Maxwell et al. 201/Y4
interviews with junior and senior women at RUB, their
experiences of why they chose academia as a career, the
balance of home and work and support structures therein,
and their experiences of gender equality in the workplace.
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Seven of the nine junior academics indicated that there was
no difference at work between male and female academics
which given that the constitution of Bhutan ensures equal
rights for women and men is positive and would perhaps be
expected. However, the authors identify and explore further
subtleties and challenges, some of which were also
reflected in the discussions held with women colleagues at
RUB out with the mentoring workshop. This included
perceived challenges for women working in academia,
including balancing home responsibilities alongside work
commitments.

To this end it was decided that mentoring between women
RUB mentees and women UHI mentors who had similar
experiences of working in a primarily male dominated
subject area would provide a fruitful mentoring collaboration

a

and provide both the mentees
opportunity to develop their own thinking in the presence of
ot hers who faced similar exper.i

Going forward, our mentoring for women academic
engineers will explore how to:

1 succeed in a male dominated subject area,;
1 make links with industry and learning and teaching;
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raise personal academic profile;

identify and carry out research related activity;
seek professional registration and recognition;
present and participate in multicultural dialogue;
build confidence and assertiveness;

= =4 4 4 A -

embed creativity and develop and utilise feminine
leadership skills.

COVID-19 delayed the start of the mentoring in this specific
area of the mentoring activities prioritised by RUB and UHI,
but mentors and mentees have now been identified and
mentoring is underway as of November 2020.

Next steps

As we move forward with the CHORTENS project, our initial
mentoring activities as outlined and explored in this chapter
will be monitored and evaluated in the short term, between
now and the next CHORTENS project workshops
scheduled for 2021. We hope this will inform the
subsequent enhancement and expansion of our joint
mentoring activities, with a view to identifying: how
mentoring arrangements between RUB and UHI and within
RUB itself can be sustained on an ongoing basis;
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broadening and further formalising these arrangements to
support reciprocal mentoring of colleagues between RUB
and UH]I, including RUB mentors mentoring UHI mentees;
and evaluating the effectiveness of digitally enabled cross
cultural mentoring in the context of our geographically
dispersed universities. Ultimately, we hope to identify and
share lessons learned for formal mentoring activities and
schemes in universities similar to our own, and for other
cross-institutional and transnational mentoring
arrangements for Higher Education practitioners.
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Chapter 41 Centre for University
Learning and Teaching and seven
principles of good practices

Sonam Tobgay | stobgay.ovc@rub.edu.bt
Chief, Programmes, Teaching & Learning, Office of the Vice
Chancellor, Royal University of Bhutan

Abstract

Most of the universities across the globe have centres which
support teaching and learning within the university. Most
universities name this centre as a Centre for Excellence in
Teaching and Learning in Higher Education. Knowing the
importance of instituting such a centre in the university, the Royal
University of Bhutan (RUB) established the Centre for University
Learning and Teaching (CULT) in 2008 after five years of the
establishment of the RUB as the first university in the country.
This chapter provides a brief stock-taking of the programmes
offered by the centre and evaluates whether the centre is
achieving its main function promoting and supporting good
practices, through research and studies, in all aspects of
teaching, learning and assessment for the university. In
particular, the seven principles of good practice in undergraduate
education proposed by Chickering and Gamson (1987) are used
to compare the centreds programme
addition, this chapter also highlights some of the challenges
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faced by the centre and recommends some way forwards to
overcome those challenges.

Keywords: Teaching and Learning, good practices, continuing
professional development, student-centred, teacher-centred.

Overview of the Royal University of Bhutan

The Royal University of Bhutan (RUB) was established in
2003 as the first University in Bhutan. It has 11 member
colleges, including two affiliated private colleges, and these
campuses are spread across the country. Prior to the
establishment of the university, some of the member
colleges were present in Bhutan, offering Higher Education,
but they were under the management of a different
Government Ministry or affiliated to another university. For
instance, Sherubtse College, in the Trashigang district in
the eastern part of the country has been a college since
1968 but it was affiliated to the University of Delhi in India.
Likewise, the College of Science and Technology has been
a college since 2001 but was under the administrative
purview of the National Technical Training Authority (NTTA)
in Bhutan. Therefore, in 2003 the Royal University of
Bhutan was formed, bringing together all the Higher
Education institutions in the country as its constituent

75



Bhutan: Ways of learning and teaching

founder members. A central administrative office called
Office of the Vice Chancellor (OVC) facilitates the
networking between the member colleges, and in liaising
with the Royal Government of Bhutan. The Centre for
University Learning and Teaching is attached within the
Department of Academic Affairs at the OVC. The OVC is
purely an administrative office and does not have any
students or faculty role where teaching and learning takes
place.

Introduction

Browsing websites of global universities randomly on the
Internet, it is likely that a very high proportion have a centre
for encouraging excellence in teaching and learning in their
institution. This might indicate that the concept of such
centre is imbedded in most of the higher learning
institutions across the world (Roberts, 2014). Although the
name of the centre varies, the roles and responsibilities of
the centres in the different universities do not vary widely.
The main functions of the centres are to promote and
support good practices in teaching, learning and
assessment throughout the university through various
programmes and activities. At the present time, most of the
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centres tend to focus more on student-centred learning, as
compared with a traditional teacher-centred approach.
These centres provide support mainly by offering
continuing professional development programmes in the

form of workshops and training, or by promoting examples

of best practice. Following the lead of most other
universities across the globe, the Royal University of
Bhutan has also established a
University Learning and Teaching (CULT). This centre was
established in 2008 pwmaehanda br
support good practices, through research and studies, in all
aspects of teaching, learning and assessment for the Royal

Uni versity (RUB, 2084). At sabseguent study
(Roberts, 2014) clearly elaborated the roles and
responsibilities of the CULT in relation to the Seven
Principles of Good Practice in Undergraduate Education
proposed by Chickering and Gamson (1987). Therefore, in

this chapter, it is appropriate to take stock of the activities
conducted by the CULT and to review whether it has been
successful in achieving its main purpose by comparing the
Centrebs achi evemensesenprigcplesnst e
of good practice in undergraduate education.
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The rest of the chapter is organized as follows: section 3
provides some information on the main programmes that
have been offered by the CULT; how the programmes
offered by the CULT have contributed to achieving the
seven good practices in undergraduate education is
described in section 4, followed by a section on the
challenges faced by the CULT in offering these activities.
The chapter concludes by providing recommendations on
the current challenges that are faced.

The main programmes offered by the CULT

Since the main purpose of establishing the CULT was to
promote and support good practices, through research and
educational studies, in all aspects of teaching, learning and
assessment for the Royal University of Bhutan, the centre
has been trying its best to offer various programmes for the
academics and academic support staff in different ways.
Some of the main programmes offered by the centre after
its establishment are provided in Table 4.1 so that readers
can refer to them while reading section 4.
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Times
Name of the Programme Duration | Target participants | offered in
a year
Introduction to University New faculty i
. ] 10 days ) Twice
Learning and Teaching (JULT) recruits

Continuing Professional
Faculty who have

Development Programme for 7 days Once
. not attended IULT
Academics in English

Continuing Professional
Development Programme for 6 days Dzongkha Faculty | Once

Academics in Dzongkha

Continuing Professional .
Lab assistants and

Development Programme for 5 days i Once
. library assistants
Academic Support staff

Table 4.1: Programmes offered by the CULT till June 2020

Seven good practices in undergraduate education

1. Good practice encourages student-faculty contact.

Some literature points out that the student-faculty
interaction in and out of class is one of the most important
factors to motivate studentso
in the learning process (Cox and Orehovec, 2007; Roberts,
2014). In the process of this interaction, the faculty
members learn to know the students more, and are able to
guide the student during his or her time in the academic
sessions. For students, this interaction can give them the
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courage to speak and ask questions. In 2014, Roberts
study suggests that the Centre for Excellence in Teaching

and Learning should become a catalyst for student-faculty
interactions. Since the CULT is attached at the Office of the

Vice Chancellor where there are no students, and no
teaching and learning is delivered, the CULT had been not
supporting this directly. However, it showed that some of

the activities coordinated and organized by the centre had

been indirectly supporting such roles. The feedback from

the participants who attended the Continuing Professional
Development (CPD) Programme in 2019 clearly indicated

that faculty members, after attending the programme,
actually decided to look again at their teaching approaches
from the | earnersdé perspectives
g u e s t Didotme pridgramme lead you to think that you
need to know your learners and their background?6 wa s
a n s we rAbsdlytel i , I believe that I
teacher-centred approach but now I realized that it should

be a student-c ent r e d aAnptmeopartcipant says,
fFrom this course, | came to know that it is very important

to know the mentality and psychology of our learners to

ma k e teaching and . Therefore, iwve g ef
believe that to know the learners, there should be more
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interactions between the faculty members and the students.
Such CPD programmes actually instigate faculty members
to make more interactions with their students.

2. Good practice encourages cooperation among
students.

Under the second principle of good practice, Roberts (2014)
points out that a centre for excellence should encourage
and teach techniques for developing collaborative
education. One of the techniques to develop collaborative
education in and out of the class is by encouraging students
to do group activities and group work. There are two types
of group activities that usually happen in the teaching and
learning process 7 working in a group and working as a
group (Hammar Chiriac, 2014). Working in a group is a
situation where students are assigned a task in a group, but
the task is divided into several sub-tasks and each student
is responsible for working on one sub-task to complete the
whole task collectively. Working as a group, on the other
hand, is a situation where a group of students is assigned
a common task. Although working as a group offers
students opportunities to work more collaboratively than
working (individually) within a group, both activities demand
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students to cooperate among the group members. Any
workshop or training the CULT has coordinated has been
encouraging both these group activities. The CULT
conducts induction programmes for the new faculty recruits
twice in a year. This programme has a three-hour session

on O0Conducting Meani ngf ul

such activities indicate that the programmes and activities
conducted by the CULT attempt to contribute to
encouraging cooperation among students, since these
trained faculty members will (hopefully) subsequently
implement the teaching and learning approaches they
learned during the induction programmes.

3. Good practice encourages active learning.

Student engagement is essential and key to successful
teaching and learning, irrespective of the content and the
format of the delivery mechanism used by the faculty (Khan
et al.,, 2017). Considering the importance of engaging
students, contemporary teaching and learning strategies at
the RUB give a high importance in each and every
workshop and training session that is coordinated by the
CULT. Since active learning is one of the fundamental
approaches of contemporary teaching and learning
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strategies, the CULT has been teaching faculty members
different approaches to keep the students engaged in
meaningful learning, both in and out of the classroom.

4. Good practice gives prompt feedback.

Encouraging academic staff to give prompt and meaningful
feedback to studentsod6 wor Kk

of the CULT when designing any workshops for the faculty.
A three-hour session on how to give meaningful feedback
to studentsd work has been

induction programme and in the continuing professional
development programme. Some academic literature
argues that although there is a strong indication that
feedback is useful in promoting students learning, there are
also student surveys showing dissatisfaction on the
feedback received from the faculty in their course work
when the feedback is not timely ((Nicol, 2010); Al-Bashir,
Kabir, & Rahman, 2016). Therefore, it is of utmost
importance that feedback on studentsd work should be
given on-time so that the feedback adds value to the
students learning. Besides providing sessions on feedback
during the workshops, the CULT has also developed
module feedback forms and guidelines, enabling students
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to give their own feedback on the module and the tutor who
is teaching the module.

5. Good practice emphasis on time spent on task.

Time plus energy equals learning. There is no substitute for

tme on task. Learning to use on
students and professionals alike. Students need help in

learning effective time management. Allocating realistic
amounts of time means effective learning for students and

effective teaching for faculty. How an institution defines time
expectations for students, faculty, administrators, and other
professional staff can establish the basis for high
performance for all (Bradshaw et al., 2007,p.5).

The fifth good practice has, so far, never been fully
addressed by any of the activities conducted by the CULT
although time management has been considered as an
important factor in general. Therefore, the CULT should
now look into designing how a session on the importance
of time management could be introduced in its future
training activities.
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6. Good practice communicates high expectations.

If you have been a teacher at any point in your life, you will
know that if you value your students and have developed
good professional relationships with them, you can
experience a good feeling in successfully communicating
high expectations to your students. In reality, can a teacher
have a good professional relationship with all students?
Dark (1999) said that at the heart of an accepting
relationship between teacher and student must be the
principle that all students can learn and can attain a high
level of achievement. The literature also shows that
students are influenced by the behaviour of their teachers
(sometimes called The Pygmalion Effect (Rosenthal and
Jacobson, 1968)). Therefore, it is important that teachers
provide good role models, displaying a commitment to
encouraging excellence in performance by their students. If
we expect the students to be prepared for the class, then
teachers must also be prepared, and if teachers expect
students to move beyond their personal best, then teachers
should also be willing to do the same (Dark, 1999).

The CULT has considered effective communication skills
as one of the important qualities that a teacher should
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possess, but to date, the importance of communicating high
expectations to the students has not been given much
direct importance in any of the CULT programmes.
Therefore, the CULT should now take into consideration the
introduction of this good practice.

7. Good practice respects diverse talents and ways
of learning.

Centres for teaching and learning excellence can assist
teachers in developing institutions to explore addressing
multiple ways of learning (Roberts, 2014). The CULT has
stressed the importance of
capabilities and learning abilities. Therefore, CULT should
continue providing this session in future staff development
activities.

Challenges

As the CULT is established within the Office of the Vice
Chancellor, where no teaching and learning takes place,
this can have both advantages and disadvantages. Since
the CULT is located in the central coordinating office, it has
been very easy to coordinate activities across the university
network, since all the member colleges are bound to
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cooperate. But some of the challenges of the centre being
setup away from the campuses can be grouped into three
main headings and are briefly described below.

Developing programme/training materials

At present the centre is staffed by one coordinator.
Whenever a training session or workshop is planned, the
coordinator has to look for external experts or staff from the
member colleges to provide assistance. This has not been
much of an issue until now, but as the RUB consolidates,
and faculty members in the colleges become busier in their
teaching and research work, the time is approaching when
the college management may not be able to release internal
experts for such support work even if the college does not
have to bear the financial expenditure.

To overcome this challenge, the CULT management need
to plan the activities in advance and try to timetable any
professional development work during periods when the
experts are more easily available. It is suggested that such
work might be organised during vacation periods.
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Getting resource persons and participants

In many other universities, the support centre is located on,
or within a short distance from, the campuses where the
teaching and learning takes place. In such cases, the centre
may be able to run the programmes at any time of the day
without disturbing the normal teaching hours of the
resource people. However, as the CULT is located in the
central office, the nearest member college that can be
reached by the centre has a travel time of one-and-and-half
hours each way by road. Therefore, the centre has normally
identified the resource people within the member colleges
and requested that the President of that college to release
those identified resource people from their normal college
duties. Those experts come to the selected venue to
facilitate the training sessions or workshops. Sometimes,
this has been a problematic issue, where the college
management has been reluctant to release those experts
since they then have to increase their share of duties in their
respective colleges.

When the training session/workshop is announced, the
centre asks for nominations from the member colleges
based on the target group of the participants. Although the
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centre does not charge any fees for the provision of the
training or the workshop, the nominating college will usually
be required to bear the travel expenses of the nominee,
including a daily subsistence allowance. It has been
observed that a few colleges have been finding it difficult to
pay the travel expenses and have therefore forgone the
nomination(s) to the training sessions. However, this
shortcoming has been improved recently. The improvement
may be due to the recent introduction of an Annual
Performance Agreement (APA) in which each and every
college has to send certain number of its staff for
attendance at short term and long term professional
development programmes, but a further study would be
required to validate this statement.

One of the solutions to these challenges may be to have
dedicated experts within the CULT office to provide an
internal resource staffing for any training planned by the
Centre. However, this will come at additional cost as it will
require the employment of additional staff. The further
challenge of not getting enough participants from the
colleges due to the long travel distances involved, could be
solved if the CULT has dedicated experts who could travel
to visit individual colleges. These experts could go to any
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member colleges to conduct training sessions and
workshops instead of bringing participants from different
colleges to a different venue. This arrangement, however,
might impair the networking activities among faculty
members from different colleges, which is a very positive
benefit of the present arrangement.

Conclusions and Future Work

This short analysis of the activities of the CULT, measured
against the seven principles of good practices in
undergraduate education, suggests that few of the good
practices identified have been not at least been considered
by the CULT in its activities. As a result, it is recommended
that future activities should look into how those good
practices can be incorporated as a standard practice
throughout the university. In future, it will also be important
to study how the colleges and the individual participants of
the workshops and training sessions perceive the
professional development activities, in order to evaluate the
impact of the CULT across the University.
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Overview

Class participation is a component of active teaching and
learning and can help facilitate learning. It allows students
to share their ideas and explore the views given by
individuals to the classroom. Participation can strengthen
student learning and understanding. Effective learning
usually takes place when there is interactive
communication between both the tutor and the students. In
addition, Abdullah et al. (2012a) noted that learning
involving rigorous participation encouraged a mutual
exchange of information, restored interest, as well as
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recognition and respect amongst teachers and students.
However, it is a common scenario in a Bhutanese
classroom where teachers are seen to be actively involved,
and students hesitate to participate, making the learning
environment a monotonous one. This usually leads to
either minimal learning or passive learning in the class,
where students are mostly dependent on the lecture notes
provided.

Abdullah et al. (2012b) claimed that the students should be
actively engaged in a classroom by interrogating the
teacher, providing opinion and answering questions posed

by teachers to diligently learn the lesson based on the
different subjects taught in a classroom. Moreover, active
participation by the students in a classroom should lead to

a conducive learning environment which can enhance the
interaction between teachers and students. There is an
evident benefit associated wi t h st uadtieent s 6
participation in a classroom. Crone (1997) stated that the
engagement or participation of students in an active
learning environment develops critical thinkers, hence they

are less passive in learning (as cited in Susak, 2016). In
addition, Smith (1997) asserted that other benefits linked
with studentsd partarethemhlitytoon i r
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learn through discussion, and to integrate the information
constructively, hence demanding less need for
memorization (as cited in Susak, 2016). There are a limited
number of students participating in any classroom, despite
the notable benefits of classroom participation. Abdullah et
al. (2012b) found that passive students were often also poor
in concentration during class hours, without an interest in
learning or in the topic being taught, that they were often
ashamed to ask, and lacking in knowledge and confidence.
In contrast, there are usually a few students who actively
participate in a classroom activity. Williams (2010)
observed that active participation was frequently related to
self-assurance, low insecurity, higher-level language skills
and the ability to develop original ideas. Thus, it is critical
for students to participate in a classroom activity mainly to
encourage the development of positive self-esteem and
enhance learning.

In fact, a classroom activity can act as a platform for
discussion and provides an opportunity for students to
participate and enhance their learning, but the class
participation is mostly lead by only a handful of students.
The scenario of participation by students in a classroom is
not abl e but t he correlation
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participation and their actual academic performance
remains unknown. Therefore, this research work was
carried out with second year food science students in
semester 1 (the autumn semester) in 2019. In particular, it
related to the module on food additives and flavourings,
which contains a myriad of new terminologies and
numerical information for students to remember. Hence, a
teaching approach which involves active participation from
thestudentsd side to help tshem
important. In order to encourage students to participate
actively, various classroom activities were assigned to
them.

Approach

The impactofast udent s participation
assessed in a class of thirty-six students. Quantitative and
gualitative methods were used to collect the data by
assigning a total of nine different activities in the class. The
activities were a one-word splash, a quiz, a group
presentation, reflective writing, an impromptu oral
presentation, summarizing, letting students ask questions

to each other and a group discussion. The students were
provided an equal opportunity to participate in each activity.
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For group activities, the students were congregated based
on random selection. This approach was chosen to avoid
free-riders in the team. However, for individual activities, a
common question was asked to the class in general and
every participant was given an opportunity to answer based
on their preparedness and keenness. The relation between
participation and performance was determined by
conducting a unit test before and after the implementation
of the activities. The results were compared using an F-test
and analysed accordingly.

Results

The highest numbers of active participants were found
during the group discussion. This is mainly due to a pre-
established ground rule for them to participate in a group
discussion compulsorily. Precourt and Gainor (2018) also
stated that the class participation could be improved by
imposing mandatory participation, hence acquiring the
motivation and confidence to speak in a classroom, (as
compared to optional participation). The second highest
number of active participations were found during the group
presentation. This indicates that a greater number of
students tended to participate in an activity when it was
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conducted as a group. Similarly, Beaconhouse National
University (2008) observed an increase in studentso
participation when in a group activity. Pitse and
Umunnaakwe (2018) suggested that in group activities,
each member should be allocated with roles and
responsibilities. This statement was useful in this project
because each student in a group was asked to read and
discuss a topic allocated by the group leader.

The data as indicated in Figure 5.1 includes the number of
activities (9) and the number of students who participated
in each class activity (36).

Number of students
participated
=R e
O N B OO ON B

RW AP OWS Q1 GP GD Q2 AQ
Activity

Figure 5.1: Number of activityandst udent sd& participation

S- Summarize / RW- Reflect Writing / AP- Ad-hoc Presentation /
OWS- One-word Splash / Q1- Quiz / GP- Group Presentation / GD-
Group Discussion / Q2- Letting students ask questions to each other /
AQ- Question Answer Session
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The data indicated by Figure 5.2. Includes the number of
activities (9) and the number of students participated in
each class activity (30), however, the students who
participated in more than one activity were not recorded and
hence are excluded from the second graph. This was done
to determine if the same students participate in more than
one activity (or not). There were six students who never
participated in any of the activities assigned to the group.

RW AP OWP Q1 GP GD Q2 AQ
Activity

Number of students
participated
o B N W BB U o~

Figure 5.2: Number of activityandst udent sé participation i

S- summarize / RW- Reflect Writing / AP- Impromptu Presentation /
OWS- One- Word Splash / Q1- Quiz / GP- Group Presentation / GD-
Group Discussion / Q2- Letting students ask questions to each other /
AQ- Question Answer Session

In contrast, there were fourteen students who participated
in more than two activities. The data indicates fourteen
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students who participated in more than two activities. The

pre- and post-intervention results of those students were

compared using F-Test and analysed according to the data

recorded. However, the pre and post intervention result of

fourteen students showed no significant difference (F<F
crit; p>0.05) as shown in Table 5.1. This indicates that there

was no significanti mpact of

academic performance.

mpr ovement

Nonetheless,

student 6s
there was an

i n st udenst said

communication skills. Susak (2016) noted that class

participation often allows students to build on knowledge

and develop confidence.

Pre-Intervention

Post-Intervention

Mean

Variance

Observations

Df

F

P(F==f) one-tail

F Critical one-tail

11.80
15.83
14
13
1.65
0.19
2.58

15.14
9.87
14

13

Table 5.1: Comparison of pre- intervention and post-intervention result

(n=14.00) (Standard deviation (SD) i 3.99)
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However, there is also a possibility that intrinsic factors,
such as the personality of a student, their interest towards
a particular module or activity, and their knowledge about
the assigned topic, might have also contributed to a
student 06s willingness t o
extrovert would be confident to speak and participate in the
class and secure good grades for participation, but it is
highly possible that the same student could be only average
in terms of academic writing. Hence, these factors should
also be considered if similar studies are carried out in
future.

Recommendations

It can be assumed that students are reluctant to participate
in an activity if they complete 60% or less of any continuous
assessment tasks which contribute to their final academic
grade. Although a written exam was used to evaluate the
remaining 40% of their grade, the students were already
aware of their continuous assessment performance, hence
showing no significant difference between the pre-
intervention and post-intervention results. In addition, there
were a greater number of students actively participating
when they were in a group than when they were doing an
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individual task, possibly because students might feel
comfortable to discuss more readily when they are free to
talk with their friends and there is less interaction with a
teacher. Berdin (1986) stated that one reason why students
feel unable to participate individually when in a classroom
setting could be the class size, where students are not
willing to participate in larger groups. Smith (1992) added
that many students apparently feel less worried about
actively participating when they are in a larger class,
because the more active students are more visible and
hence, they are able to dnide i n t h e (as citedwi 0
Madhikhani, 2013).

Although, class activities involving continuous assessment
and teamwork wer e seen to encour a
participation, they did not show any direct connection to the
quality of their performances. Therefore, a next step is to
identify a specific classroom activity that can be seen to
enhance studentsdé academi ¢ perf
assign a task to the students which may involve them each
contributing individually, such as circulating an article and
discussing it in the next class. This may boost the
confidence of a student as they would be assured that the
information shared with the class is reliable, as most of it
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would be a summary of the pre-reading material already
provided. This in turn might improve their reading and
listening skills which may ultimately lead to a better
performance next time.
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Overview

Paro College of Education, a constituent college of the
Royal University of Bhutan is one of the two colleges that
provide training to pre-service teachers. Unlike schools, we
do not provide textbooks as there is no prescribed textbook
to teach. Tutors provide teaching-learning materials
according to the topics an
using Moodle (Virtual Learning Environment). But it was
observed that the majority of student teachers did not read
instructional materials provided to them through Moodle
(Virtual Learning Environment). This impedes the teaching
and learning session in the class. Thus, most of the time,
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the trainees were warned or reprimanded for not coming
mentally prepared.

A study by Clump, Bauer and Bradley (2004) found that
only 27% of undergraduate psychology students completed
assigned reading before attending lectures. Similarly,
Connor-Greene (2000) in Clair-Thompson, Graham, &
Marsham (2018) found that 72% of students reported rarely
or never completing reading assignments on schedule.
Some factors that challenge the learners are low reading
comprehension, lack of motivation, poor attitude towards
reading, lack of confidence towards reading and lack of time
for reading (Ryan, 2006; Derryberry & Wininger, 2008;
Marek & Christopher, 2011; Lei, Bartlett, Gorney &
Herschbach, 2010 in Clair-Thompson, Graham &
Marsham, 2018). From all these mentioned factors, this
study intended to investigate t
motivation to read the instructional materials which can lead
our learners to become extensive readers.

Research focus
The goal of this action research was to explore how to
motivate students to read extensively through the
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instructional materials provided for students to prepare for

the <cl ass. The main question

motivate studentsd to read

Participants

For this action research project, the authors chose to work
with two sections of B. Ed (Primary) second year students
taking ENG 203 (Reading and Writing in Primary) module.
There were 52 student teachers as participants for the
research. The implementation period was the autumn
semester from August-November 2019. The students learn
various strategies and techniques for teaching reading and
writing skills in primary classes, but they are apparently not
learning the importance and motivating factors of reading
and writing for themselves.

Approaches
Smith and Robinson (1980) in Florence, et al., (2017)
explain reading as an active attempt on the part of the

reader to understand the fAwri

Aksan & Kisac (2009), reading is considered as a
fundamental of learning that helps individuals to acquire
knowledge. Further, it is argued that reading activity will
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shape the ability to think through the processes of capturing
ideas or information, to comprehend, imagine, implement,
and give expression (Askan and Kisac, 2009). In our
college too, reading is considered to be an important skill
that stimulates learning. Thus, every student is required and
encouraged to read the instructional materials provided by
their respective tutors.

Though reading is important, many learners are reluctant to
read the required materials for the session. The reluctance
to read is sometimes attributed to the low motivation for
reading. According to Marinak & Gambrell (2008),
motivation plays an important role in reading. Highly
motivated students seem to read the teaching materials
provided to them. Meanwhile, students lacking the
motivation to do a reading try to avoid reading (Marinak and
Gambrell, 2008).

The reading motivation is further classified into extrinsic and
intrinsic motivation. Guthrie, et al. (2006) maintained that
intrinsic reading motivation referred to students' curiosity
about new books and topics, immersion in reading for long
periods, and preference for longer challenging texts.
Conversely, extrinsic reading motivation referred to grades
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or competition as reasons for reading (Guthrie, et al., 2006).
However, Deci, Koestner, and Ryan (2001) described that
intrinsic reading motivation is guided by a need for self-
determination and competence. Meanwhile, extrinsic
reading motivation is argued as something outside of the
individual, such as rewards, deadlines, competitions, goals,
or evaluations (Deci, et al., 2001). Further Deci, et al (2001)
draw a relationship that increases or decreases intrinsic
reading motivation depending on how the individual
perceived the events of extrinsic reading motivation.

Since extrinsic motivation is related to the development of
intrinsic motivation in reading and extrinsic reading
motivation is more tangible to assess, the study will focus
more on the development of extrinsic reading motivation.
According to Guthrie, et al. (2006) and Deci, et al. (2001)
deadlines, rewards, competition, recognition, grades, and
compliances are sources for extrinsic reading motivation.
Clair-Thompson, Graham & Marsham (2018) propose that
ways to increase the extrinsic motivation of the learners in
order to make them read the course materials can be:

1. giving enough time for reading materials;
2. conducting quizzes on the materials;
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3. organizing discussions in the group (a focus on
collaborative learning).

To enhance the extrinsic reading motivation of the learners,
the following intervention was considered:

1. Flipped Classroom Model;
2. Conducting quizzes as a part of the performance
assessment of the learners.

According to Ozdamli & Asiksoy (2016), a flipped classroom
is explained as an active, student-centered approach that
was formed to increase the quality of the period within a
class. Flipped learning is an instructional strategy in which
teachers give instruction through videos (Berggmann &
Sams, 2014). This is also explained as a model of teaching
where learners are provided with all learning materials for
the lesson beforehand, and transfer the knowledge
efficiently to learners by conducting discussions, group
work and application during the course (Mull, 2012; Milman,
2012 in Ozdamli & Asiksoy, 2016). Through the flipped
classroom approach, there is a transferal of learning
responsibility from the teacher to the student (Bergmann,
Overmyer & Wilie, 2011 in Ozdamli & Asiksoy, 2016).
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The concept of flipped classrooms is adapted to be used in
classroom instructions. The required teaching/learning
materials and notes for each session were uploaded in the
VLE a week in advance. The learners were informed about
the materials to ensure that learners get enough time to
read the resources. After that, a panel discussion in the
group, online forum discussions (which used both WeChat
and the forum discussion function in the college Moodle),
and group presentations to the whole class to consolidate
the student learning were employed. Group panel
discussions and group presentation of 3 to 4 members each
in a group can enhance the motivation of the low achievers
by discussing and reading in groups (Peterson, 2018 in
Starcher & Proffitt, 2011).

Starcher and Proffitt (2011) suggest quizzes as a
pedagogical strategy to get students to read the materials.
A quiz was conducted after students were provided with
learning materials in Moodle after providing a week for
reading. The marks achieved from the quizzes were
intended to be used as part of student grading at the end of
the semester. The learning difficulty and comprehension of
students on reading can be also determined before class
discussion on the topic by conducting a quiz (Howard, 2004
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in Starcher & Proffitt, 2011). However, Barnett (1996) in
Starcher & Proffitt (2011) reported that poor quiz grades did
not prompt his students to change their study behavior.
Keeping in mind the drawback mentioned by Barnett, four
to five quizzes were planned to be conducted and the three
best scores of the quizzes were used for the final grading
of the learner so that the low achievers would be motivated
to read.

Research design

Since the study is focused towards the improvement of
student s motivation in reading
chose was practical Action Research (Queensland
University of Technology, 2014). Mills (2013) explained
action research design as fAsyst
teacher or other individual to gather information about and
subsequently improve the ways of their teaching, and their
students | earningo. This acti ol
action research as the study was used to improve the local
probl em, the studentds moti vat
(Queensland University of Technology, 2014). The study

use a dialectic action research spiral model (Mills, 2013), in

which the four stages of identification of area of focus,
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collection of data, analysis and interpretation of data, and
development of action plan were deployed (Queensland
University of Technology, 2014).

The data for this study were collected using various formal
and informal processes. The informal process of data
collection was observational and making a checklist based
on the average number of studen
class discussions and online forum discussions. While, in
the formal process, structured surveys with closed
guestions using Likert scales were conducted to get
guantitative data and quizzes that were conducted to
observe the progress of the learners. The data were
collected twice, pre- and post-intervention using both
gualitative and quantitative methods. The data were
analysed using SPSS and Excel.

Findings

Before intervention: The first round of data was collected
at the beginning of the semester. During that time, the
materials were provided before-hand, but learners were not
informed about the additional learning materials. They were
made to take full responsibility for their own studies. A quiz
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was conducted to check the reading comprehension and

t he student s 6in rpadingt iStadenisa wereo n
informed that this activity would not be graded. The
graphical information of the data is shown below:

Before

5
; [ 50|
Class Forum Discussion  Quiz Marks
Participation

Figure 6.2: Before Intervention

The number of students in class participation and online
forum discussion is based on the average number of
students, based on two readings of instructional materials
each. From the above graph, we can see that only half (25
out of 52) of the learners have participated in the class
discussions which mainly focused on group presentations,
and individual question-answer sessions on the materials.
Similarly, there is slightly higher number of learners (38 out
of 52) who participated in the online Moodle forum
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discussions. The average score for the quiz was 5.5 out of
10.

Based on the class participation, forum discussions and
quiz marks, it was obvious that the reading habits or the
reading culture of the learners was poor. To understand
better their reading habits and culture, a short survey
comprised of few questions was conducted. The survey
guestions and number of students are as shown in the
Table 6.1:

Sl Categories
ltems _
No Never | Sometime | Often Always
1. | check instructional materials provided
) 8 30 14
by tutor in the Moodle.
2. | I read instructional materials prior to the
i 11 T 4
session.
3. | can comprehend the handouts 1 31
provided by the tutor.
4. | can comprehend the research article 38 7
provided by the tutor.
5 | can comprehend reading materials
i 10 42
while reading myself.
6. | can comprehend reading materials
o 3 33 16
while discuss with friends.
7. | have participated in the classroom
discussion based on the reading 14 34 4
materials.
8. | have participated in the forum
, . 6 27 19
discussion based on the read materials

Table 6.1: Survey questions
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From Table 6.1, we can conclude that 48 out of 52 students
read the teaching/learning material often or sometimes as
a part of preparation before the session. But only 4 out of
52 students read instructional materials every time prior to
the session and as a part of their preparation. The number
signifies that many students do not read the educational
materials, although they are required to read them before
every class.

Providing student handouts and relevant reading materials
are part of the everyday exercises in teaching at the
college, as we do not have textbooks. 7 out of 52 students
found difficult to comprehend the research articles
proscribed, and 38 out of 52 students can comprehend
them only sometimes. There is no student who finds it
difficult to comprehend the class handouts, and all of them
can comprehend them sometimes or often. This shows that
students can comprehend handouts better than research
articles.

Table 6.1 also shows that many students participate in
online forum discussions rather than classroom
discussions, and that they can comprehend better while
they discussed issues in group than individually.
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Post intervention

Following the first data-collection, learners were informed
about the learning materials uploaded prior to the class and
instructed to read them. Learners were also informed that
any form of participation will be assessed and graded,
which would be accounted in the coursework marks. The
learners were encouraged to read and discuss the readings
in the group. The comparative data information is as shown
Figure 6.3:

Figure 6.3: Post Intervention

From this figure, we can conclude that there was a slight
improvement in every category. In the class participation,

118






























































































































































































































































































































































































































